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Introduction School is where children learn to appreciate, respect, and collaborate with
people different from themselves. - Arne Duncan, United States Secretary of Education3
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references relevant legal principles that may bear on policy-related strategies.) With a
focus on the opportunity that diversity-related policies offer to assist school districts in
realizing their educational goals.
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Transforming the Educational Experience of Young Men of Color: School Counseling
Series, Volume 1 is the first of a four-volume series. Featured are the insights of
educational leaders, firsthand accounts of school counselors and the voices and artwork
of students. It is hoped the contents will inspire you, make you reflect on your beliefs and
perspectives and challenge your practice. You are encouraged to engage in a meaningful
dialogue around the series as a way to spark innovative practices to support young men
of color and their educational success.
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men, a group who struggles more than any other in the nation to persist and achieve
successful college outcomes.
To understand and address the factors behind this completion gap, the College Board has
spent one year meeting with researchers, advocates, educators and community leaders
who serve these students. Additionally, an extensive data and literature review was
conducted to find out what is known to date on the situation facing young men of color.
Through its Student Experience Lab, these young men were engaged directly to
understand how they view their experiences and to add their voice to the discussion of
how to better meet their needs.
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mindsets is a central area in which educators can work to close the achievement gap.
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Act and No Child Left Behind Act are discussed in relation to minority male academic
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book, Culturally Responsive Teaching: Theory, Research, and Practice (2000).
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In the following report, Hanover Research examines best practices for improving student
achievement, including strategies for engaging students and improving student outcomes.
Best practices and case studies examine issues of staffing, academic programs, and
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This report is the first publication from the New York City Black and Latino Male High
School Achievement Study, a project that entailed face-to-face individual interviews with
415 students from 40 public high schools. Ninety were enrolled in 44 colleges and
universities, the rest were college-bound high school juniors and seniors.
Understanding how these young men succeeded in and out of school, developed college
aspirations, became college-ready, and navigated their ways to postsecondary education
was the primary aim of this project. Instead of further amplifying deficits and documenting
failures in urban schools, 13 Black and Latino male researchers from the University of
Pennsylvania chose to study students who figured out how to foster productive
relationships, resist pressures to join gangs and drop out of high school, and succeed in
environments cyclically disadvantaged by structural inequities.
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In this report, the authors describe disadvantaged students’ access to effective teaching
in grades 4 through 8 in 29 diverse school districts, using value-added analysis to measure
effective teaching. Recent federal initiatives emphasize measuring teacher effectiveness
and ensuring that disadvantaged students have equal access to effective teachers. These
include Race to the Top, the Teacher Incentive Fund, and the flexibility policy for the
Elementary and Secondary Education Act, which allows states to waive a number of
provisions in exchange for a commitment to key reform principles (U.S. Department of
Education 2009, 2012a).
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Culturally responsive school leadership (CRSL) has become important to research on
culturally responsive education, reform, and social justice education. This comprehensive
review provides a framework for the expanding body of literature that seeks to make not
only teaching, but rather the entire school environment, responsive to the schooling needs
of minoritized students. Based on the literature, the authors frame the discussion around
clarifying strands—critical self-awareness, CRSL and teacher preparation, CRSL and
school environments, and CRSL and community advocacy. The authors then outline
specific CRSL behaviors that center inclusion, equity, advocacy, and social justice in
school. Pulling from literature on leadership, social justice, culturally relevant schooling,
and students/communities of color, the authors describe five specific expressions of CRSL
found in unique communities. Finally, the authors reflect on the continued promise and
implications of CRSL.
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The report seeks to identify not only what is known but also what is not known about young
men of color. It places this investigation within the context of President Obama’s call for
the United States to retake its position as the world’s best educated nation. America
cannot achieve this lofty goal without seriously engaging the issue of increased diversity
on college campuses. It is also clear from the existing research, however, that the situation
is much more complex than simply addressing the gender disparities now emerging.
Young women of color, though performing better than young men, are themselves still in
need of serious attention. This, therefore, cannot be seen as a zero-sum game. While
greater attention needs to be paid to the growing disparity between young women and
young men of color, clearly, we will have to devise ways of serving both populations well.
The research is heavily slanted toward the identification of problems in the respective
communities and the effects of these issues on the young men’s academic performance.
There is, on the other hand, a noticeable lack of solution-based research, even in relatively
well-developed corpuses such as that dealing with African Americans. This is a weakness
that needs to be corrected. Similarly, in smaller communities such as the Pacific Islanders
and the Native Americans where the body of research is quite small, there is almost no
disaggregation by gender, so there is little that can be definitively said about these groups.
This has led to a dearth of policy responses.
It is the hope that this report will be the impetus for scholars to investigate more rigorously
the issues affecting the academic performance of young men of color. The authors are
particularly interested in research that identifies solutions to the problems, not that which
identifies the problems all over again. Earlier reports on this issue clearly showed one
thing: There is no lack of talent in communities of color or among the young men in these
communities.
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This report seeks to expand conversations around educational opportunity by taking a
comprehensive look at the barriers African American girls face and the educational and
economic outcomes that result. One important barrier is the prevalence of stereotypes
that adversely impact the educational experiences of African American girls. Structural
and institutional barriers examined in this report — such as under-resourced schools,
disparate discipline practices, gender-based violence and harassment, and lack of support
for pregnant and parenting students — further compromise educational outcomes for
African American girls.
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The achievement gaps that exist are an affront to a society committed to equal educational
opportunity and are a drag on the nation’s economy, prosperity and competitiveness. The
large gap between Black males and others exists before these children start school and
continues throughout their lifespan. This gap and the particular plight of Black males was
the focus of two ETS conferences that are highlighted in this issue of ETS Policy Notes.
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Dialing up some creative engagement ideas positions schools for better partnerships with
low-income families.

